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INTRODUCTION
Geordie Theatre is a Montreal-based professional theatre company that has presented live
English-language productions for young audiences in Quebec and abroad since 1980.
Pushing artistic boundaries with provocative and important stories, Geordie delivers more
than 200 performances each season and reaches more than 40,000 young people and their
communities annually.
Land Acknowledgement: We would like to begin by acknowledging that the territory on
which Geordie Theatre operates is the traditional territory of the Kanien'kehá:ka Mohawk
nation of the Haudenosaunee Confederacy. Montreal is known in the Mohawk language
as Tiotià:ke or Broken in Two because of the way the river breaks around the island. It is
considered unceded territory of the Kanien’kehà:ka nation. This land has also existed as a
meeting ground of many peoples including the Abenaki, St. Lawrence Iroquians and
Huron-Wendat people. We extend our deepest respect to the elders of these communities
and to all Indigenous peoples who carry the history of the land-caring for it and calling it
home. We are privileged to share a story with you on this land.
A note on acknowledging territory: A crucial part of Geordie Theatre’s visit happens at the
beginning of the performance- the Land Acknowledgement. The Land Acknowledgement is
researched and customized for the territory on which your school is located, and acts as a
crucial bridge between Geordie Theatre and Indigenous Peoples.

ABOUT THE STUDY GUIDE
This study guide was created as a tool for teachers to help introduce young students to the
world of theatre, as well as engage them more deeply with the themes and concepts
developed in Virginia Wolf. The guide contains a synopsis, character and setting information,
a summary of the themes and concepts at play, as well as pre- and post-show discussion
questions, activity ideas and lesson plans.
The activities include presentations and handouts that are class-ready for easy distribution
to students. Additionally, most activities can be adapted to an online-learning platform.
Corresponding cross-curricular and subject-specific competencies from the Quebec
Education Plan (QEP) are indicated for each lesson plan.

A NOTE ON CONTENT
In the play, Virginia, a young girl, is in bed, in a bad mood. Her sadness and lack of energy
persist, despite her sister’s loving efforts to cheer her up. Eventually, Virginia connects with
her sister and she is able to turn her mood around and even becomes joyful. This story
gently broaches the complex subject of the depression of a family member, without using
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the terminology (instead, the term d
 oldrums is used). It shows how kindness and
perseverance can support loved ones with mood-related difficulties by cultivating joy, while
including moments of frustration on both sides, for an honest and age-appropriate
introduction to the subject matter.
Resources for helping young students dealing with depression
If a child in your class appears distressed during the topic of sadness, depression,
mood-related difficulties or supporting a loved one, please speak to the school counselor.
↠

Childhood and Teen Depression by the Child Mind Institute

QEP COMPETENCIES
English Language Arts
Uses language/talk to communicate and to learn
Reads and listens to written, spoken and media texts
Produces texts for personal and social purposes
Cross-Curricular Competencies
Uses creativity
Uses information and communications technologies
Cooperates with others
Communicates appropriately
Arts Education - Dramatic Arts Competencies
Creates dramatic works
Appreciates dramatic works
To invent and interpret short scenes
Arts Education - Visual Arts Competencies
To produce individual works in the visual arts
To produce media works in the visual arts
To appreciate works of art, traditional artistic objects, media images, personal
productions and those of classmates

4

SYNOPSIS
It’s morning but Virginia is still in bed and is feeling “wolfish”. She announces her bad mood
by growling at everything she sees and hears. Her sister, Vanessa, cheerily comes knocking
on the door and attempts to uplift her sister’s mood with a bag of special items.
Vanessa tries everything to help her sister shed her dark mood; she opens the curtains for
sunlight, brings her breakfast, proposes they go outside… She even paints her portrait, an
activity that Virginia typically enjoys. But Virginia growls and grumbles through all the
attempts.
Vanessa encourages Virginia to get ready to play outside. Virginia is almost tempted to join
in a rhythm while Vanessa plays the violin, but instead, she explodes at Vanessa and rips the
portrait. Vanessa is upset and she leaves, on bad terms with her sister.
Days later, Vanessa comes back to Virginia’s room, which seems to have sunk into the
ground, below the door. Vanessa manages to open the curtain and they spend some time
together, cloud gazing from the bed. Virginia abruptly interjects that she might feel better if
she could fly, fly to a better place, a perfect place with no doldrums, a place she names
Bloomsberry.
Vanessa uses her paint supplies to paint a colourful and magical world on the walls of
Virginia’s room. Virginia eventually joins in to complete the creation. They lie in bed to
admire the room’s transformation, their Bloomsberry. When they wake up the following
morning, it seems Virginia has also undergone a transformation; her mood has lifted and
they joyfully go out to play.
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MEET THE CHARACTERS
Virginia: A young girl who is feeling “wolfish” - low energy and feeling down. Virginia is still in
bed and is resistant to her sister’s attempts to cheer her up.
Vanessa: Virginia’s sister, who does everything she can to get her sister out of bed and
feeling better.

SETTING
The play takes place in Virginia’s bedroom. As Virginia’s mood darkens, her room appears
to drop, and what is up becomes down and vice-versa. Conversely, as Vanessa and
Virginia create and paint a colourful Bloomsberry on the walls of the room, Virginia’s mood
brightens.

THEMES/CONCEPTS
➔
➔
➔
➔

Sibling relationships
Mental health
Sadness & depression
Emotional support

➔
➔
➔
➔

Personal growth and resilience
Creativity & imagination
Cooperation & caring
Unconditional love

GLOSSARY
Doldrums: A time during which we feel sad or down
Bloomsbury: A magical world created by Virginia and Vanessa to make Virginia feel better.
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ACTIVITIES AND LESSON PLANS
To help engage students with the themes and concepts developed in V
 irginia Wolf, we are
proposing a variety of activities:
-

-

Pre-show discussion questions
Pre- or Post-show activity ideas
Lesson plans:
- Exploring Emotions Through the Arts
- Helping Hands
- Cultivating Joy
Post-show discussion questions

PRE- SHOW DISCUSSION QUESTIONS
The following discussion questions may be used to initiate conversation and build
background information of the main themes in V
 irginia Wolf. They might also be used as
writing/short scene prompts or as an introduction to lesson plans. Please note that the
discussion questions have been put in order of most appropriate from youngest to oldest
students. Please select the questions that are most appropriate to the age group you teach.
Sibling relationships/close friendships
⭑ Describe a good memory you have had with a sibling, cousin or close friend.
⭑ What are the benefits of having brothers or sisters? How might they be able to help
you?
⭑ Describe a disagreement or a fight you have had with a sibling, cousin or close friend.
⭑ What are things that make having brothers or sisters more difficult or frustrating?
⭑ Describe the relationship your parents/guardians in your family have with their
siblings, cousins or close friends.
⭑ How do you imagine your relationship with your siblings, cousins or close friends will
be as you grow up? As a teenager? As an adult?
Sadness/mental health/depression
⭑

What may make someone feel sad?

⭑

Describe a time you have felt a bit sad. Why were you sad? How did you feel
physically, in your body? What happened?

⭑

Describe a time you have felt v
 ery sad. Why were you sad? How did you feel
physically, in your body? What happened?

⭑

How do you usually treat others when you are in a bad mood?

⭑

Describe a time during which an activity you typically enjoyed did not feel as fun or
exciting as it used to.
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⭑

Describe a time you felt bored or stuck and did not seem to have the energy you
usually do. Describe how you felt. How long did you feel like this? What happened for
you to stop feeling this way?

⭑

What is the difference between sadness and depression?

Emotional support/Cooperation and caring
⭑ Who do you talk to when you are mad or sad?
⭑ How do your parents/guardians help you when you are mad? What about when you
are sad?
⭑ If you have a sibling or friend who is sad, what can you do to help them feel better?
⭑ If you have a sibling or friend who is mad, what can you do to help them feel better?
⭑ Have you ever snapped or yelled at someone when you were in a bad mood and
then regretted it? What happened next?
⭑ What do you wish your parents/guardians would do when you are sad or in a bad
mood? What do you wish your friends or siblings would do?
Personal growth/resilience
⭑ Describe a time when you had to do something difficult. Were you able to do it?
How?
⭑

Describe a time when you were sad. What did you do to feel better? Did anyone help
you? What did they do?

⭑

Have you ever had to make a difficult decision? Why was it difficult? Did you feel
satisfied with the outcome?

⭑

Describe a time you had to ask for help. How did it feel? What was the outcome?

⭑

Have you been through a situation that changed you for the better; that taught you
an important lesson? Describe it.

Creativity & imagination
⭑ What is creativity?
⭑

Do you consider yourself a creative person? Why or why not?

⭑

Describe something creative you have done.

⭑

What are ways people can show their creativity?

⭑

Can people learn to be creative? If so, how?

⭑

What is the purpose of creativity? What role does it play in the lives of humans?
What about in advancing society?
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PRE-SHOW OR POST-SHOW ACTIVITY IDEAS
Tableaux by Theme
Students create a live tableau (a scene in which all students are “frozen” in their action)
based on the themes of V
 irginia Wolf. Assign each group of 3-4 students one of the themes
(sibling relationships, cooperation, unconditional love & caretaking,
sadness, creativity & imagination, finding joy) and have them practice
a tableau. Have them present and hold the tableau for the rest of the
class. Have the class guess the theme and have the group describe
their tableau. For online learning, the students can either draw a
tableau or may send a picture of a live tableau created with their
sibling(s) or parent(s).

Journaling
In the weeks leading up to and following the viewing of the play, have students keep a
picture diary or written journal where they keep track of their emotional reactions and that
of those around them. Have them illustrate or describe the situations and detail what
strategies were employed to get through them. Have them assess the efficacy of the
strategies, paying close attention to note positive coping techniques.

Improv: Contrasting Characters
In the play, Virginia and Vanessa seem pretty different. Have each student imagine two
contrasting characters, perhaps in preferences, or personality traits, or hobbies, or any other
possible differences. Have each student describe the pair of characters on a strip of paper.
In pairs, students randomly draw a strip and select a scenario or location as a setting (i.e. a
vegetarian and a meat lover meet for lunch). Remind students to keep their interactions
respectful of differences and to focus on the humour in different approaches/perspectives
and misunderstandings rather than insults and character assaults.

Personal Artwork/Paragraph
Have students create a piece of art or write a paragraph that depicts a difficult or sad time
in their life and shows how they got through their challenge.

Write a Review
Have students discuss the show. What was the play called? What was it about? What was
the acting like? What were the set, costume, sound, lighting, video design and special effects
like? What did you think of the play? Why? Have older students write a critique using the
following sections: (1) introduction, (2) plot summary, (3) performance, (4) design elements
and (5) personal reaction and recommendation.
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Lesson Plans
Lesson I is designed as a preparation for the play, while Lessons II & III are designed to take
place after the viewing of the play.

↣ I. Exploring Emotions Through the Arts
Students will read or listen to the book Virginia Wolf, by Kyo Maclear, upon which the play is
based, as an introduction to its themes. They will learn that art, in its various forms, evokes
emotions from the viewer. Students will have the opportunity to view artwork and identify
and describe their emotions. Finally, students will gain understanding that different people
may experience varying emotional reactions to artwork and that all are valid.

↣ II. Helping Hands
Students will examine Virginia’s feelings of sadness and how Vanessa supports her in order
to build empathy and an understanding of others with mood-related difficulties. Also,
students will explore some strategies to help others in similar situations. This activity is
designed to be implemented following the viewing of the play, but may be completed prior
to viewing the play with support from the book.

↣ III. Cultivating Joy
Students will explore positive coping strategies by developing their own B
 ag of Happy, which
they will share with the class. Individually, students will build their own Bloomsberry by
creating their My Vision Board (physical or digital). Then, using their vision board as
inspiration, students will hone their writing skills by developing a descriptive paragraph
detailing their personal M
 y Happy Place.
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POST-SHOW DISCUSSION QUESTIONS
The discussion questions may be used to build an understanding of V
 irginia Wolf and its
messages. They can be used as writing prompts or as an introduction to lesson plans.
Please select the questions that are most appropriate to the age group you teach.
Vanessa tries a lot of different things to help her sister feel better. At first, it seems Virginia
does not want Vanessa’s help.
⭑

How would you describe Virginia’s reactions? How might that make Vanessa feel?

⭑

What do you think about Virginia’s reactions to her sister helping her? Have you ever
felt like that when you are sad and someone is trying to help you?

⭑

How do you think Vanessa feels about her sister when they go outside to play, at the
end of the story? How does Virginia feel about her sister?

While the sisters might seem quite different, they seem to have a close relationship and
eventually Vanessa’s unconditional love and support d
 o help Virginia.
⭑

In which ways are Vanessa and Virginia similar? What about their differences?

⭑

Why does Vanessa keep trying to cheer her sister up? Would you do the same for a
sibling or close friend?

⭑

What do you think about Virginia’s and Vanessa’s relationship? Does it seem fair?
What do you think Virginia would do for Vanessa if Vanessa was going through
something challenging herself?

Beyond the words (younger students may need prompting)
⭑

What does the bag of special items that Vanessa uses represent?

⭑

When Virginia is very sad, her room seems to change. How does it change? Why?
What does it mean?

⭑

When Virginia feels better after her and Vanessa create Bloomsberry, what happens
to her room? What does that mean?
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I. Exploring Emotions Through the Arts
OVERVIEW & PURPOSE
Students will read or listen to the book Virginia Wolf, by Kyo Maclear, upon which the play is
based, as an introduction to its themes. They will learn that art, in its various forms, evokes
emotions from the viewer. Students will have the opportunity to view artwork and identify
and describe their emotions. Finally, students will gain understanding that different people
may experience varying emotional reactions to artwork and that all are valid.
● Explore the themes and emotions of V
 irginia Wolf by Kyo Maclear
● Appreciate and connect to artwork
● Express different emotions and explain what emotions another person may be
experiencing

Competencies
●

●
●
●

English Language Arts: Uses language/talk to communicate and to learn; Reads
and listens to written, spoken and media texts; Produces texts for personal and social
purposes
Cross-Curricular Competencies: Cooperates with others; Communicates
appropriately
Arts Education - Dramatic Arts Competencies: Appreciates dramatic works
Arts Education - Visual Arts Competencies: To appreciate works of art, traditional
artistic objects, media images, personal productions and those of classmates

MATERIALS NEEDED
●

A hardcopy of the book Virginia Wolf written by Kyo Maclear and illustrated by
Isabelle Arsenault or the i llustrated reading of the book on Y
 ouTube.com.

●

Examples of artwork (some are provided in the Google Slide, but you may like to
incorporate your own)

●

Virginia Wolf: Geordie Theatre’s Study Guide Google Slides presentation

●

Activity handouts (below)

ACTIVITY
1.

Explain to students that they will be seeing a play called Virginia Wolf and that you
will be discussing the themes/ideas of the play today. Explain that this play is based
on a book that you will be reading today.

2. Before introducing any of the themes/ideas, show students the cover of the book
and use the prompt “What I see/What I think/What I wonder” for a class discussion
12

to have them develop connection and curiosity to the story.
3. Explain to students that the book will discuss emotions and human connection. Ask
them to name emotions, how they are evoked and what they feel like.
4. Ask students to record their emotions while they listen to the book. Younger students
can draw little faces, like emojis, to illustrate their feelings.
5. Either read the book from h
 ardcopy or from t he reading on youtube.
6. Have students share their emotions and return to select pages of the book, if
relevant.
7. Make sure to explain that while human emotions are universal, different people feel
different emotions given differences in cultural background, gender, age, life
experiences; however different, all emotions are valid. Use an example to illustrate
your point, perhaps deriving from some of the reactions of your students from the
classroom discussion.
8. Explain that different art forms (visual arts, dramatic arts, literature, music, etc.) elicit
emotions from humans.
9. Show them A
 utomat by Edward Hopper. Model out loud how it makes you feel and
describe your emotions. Then, explain that someone may feel differently from you,
depending on their differences or different life experiences. For example, perhaps this
image makes you feel lonely because the young lady is out at night by herself and
seems concerned. However, perhaps for someone who lives in a loud household with
a busy schedule, the same image may elicit peace. Or, perhaps the image reminds
someone of a train station and the image elicits the excitement/apprehension prior
to a trip.
10. As a class or in small groups, discuss each or some of the following artwork and what
emotions it elicits from the students. Make sure to highlight that different people may
experience different emotions and have them compare and contrast the rationale
behind the emotion. Feel free to add or remove any artwork depending on age
appropriateness, and student diversity and interest.
Artworks
Slide 10: H
 appy Arcadia by Konstantin Makovsky, 1889
Slide 11: Automat by Edward Hopper, 1927
Slide 12: Ori and the Will of the Wisps by Moon Studios
Slide 13: Male Hip Hop Dancer - Unknown source
Slide 14: Manga Girl b
 y Dichotomy
Slide 15: Scultures (in Montreal):

The Magnificent Wretch by Pierre Yves Angers, 1972
The Gossipers by Rose-Aimée Bélanger, 1997
Slide 16: T
 he Dying Swan by Svetlana Zakharova at the Gala performance, 2010. Music by
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Tchaikovsky
Music ideas:
-

Uplifting classical pieces: Sonata No. 17 in C b
 y Mozart, The Marriage of Figaro b
 y
Mozart, Sabre Dance by Aram Khachaturian

-

Melancholic classical pieces: R
 equiem Mass in D minor by Mozart, 2nd Movement,

Serenade for Strings by Edward Elgar
11. Once students have had enough guided practice describing their emotions evoked
by art and can imagine the perspectives of others, have them complete one of the
handouts to consolidate their learning. Different handouts may be used for different
age groups, for differentiation purposes or to offer choice.

Extensions
Art Class Curator: Art Around the World in 30 Days: Thirty posts spotlighting a different
country and curated artwork from that country to explore and appreciate. Each post
includes information about the artwork and three classroom discussion questions.
Have students recall and verbalise a situation that elicited strong emotion. Have the
students create their own piece of art or write a short scene reflecting this situation with an
emphasis on conveying that strong emotion to the viewers.
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I’ve Got a Feeling
Choose a work of art or use one that your teacher shows you and draw
a picture of how it makes you feel. Give it a title.

__________________________________________
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I’ve Got a Feeling
Choose a work of art or use one that your teacher shows you and draw
a picture of how it makes you feel. Write a description of how you feel.

__________________________________________

__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
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Tweet Tweet
Choose a work of art and observe it carefully while keeping track of
your thoughts and reactions. Write three tweets that represent different
reactions people might have to it. Add a hashtag if you want.

Make sure to include an emotion and the reason behind the emotions
for each. Be specific and use details from the work of art.
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II. Helping hands
OVERVIEW & PURPOSE
Students will examine Virginia’s feelings of sadness and how Vanessa supports her in order
to build empathy and an understanding of others with mood-related difficulties. Also,
students will explore some strategies to help others in similar situations.
*This activity is designed to be implemented following the viewing of the play, but may be
completed prior to viewing the play with support from the book.
* Please note that while the terminology sadness for the younger ones and depression is
used for the older ones, please use whichever terminology is most age-appropriate for your
students.
Younger students:
● Identify and relate to feeling of sadness
● Develop an emotional toolkit for helping and supporting others
Older students:
● Develop a working definition of sadness versus depression
● Challenge the stigma of mental illness
● Develop an emotional toolkit for helping and supporting others

Competencies
●

●
●

English Language Arts: Uses language to communicate and to learn; Reads and
listens to written, spoken and media texts Produces texts for personal and social
purposes
Cross-Curricular Competencies: Cooperates with others; Communicates
appropriately,
Arts Education - Dramatic Arts Competencies: Appreciates dramatic works; To
invent and interpret short scenes

MATERIALS NEEDED
●

Viewing of Geordie Theatre’s play, Virginia Wolf

●

A hardcopy of the book Virgnia Wolf written by Kyo Maclear and illustrated by
Isabelle Arsenault or the i llustrated reading of the book on Y
 ouTube.com.

●

Virginia Wolf: Geordie Theatre’s Study Guide Google Slides presentation

●

Activity handouts (below)

ACTIVITY
Parts of this lesson are inspired by the K
 ids Can Press Teacher Guide for Virginia Wolf by
Kyo Maclear.
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For younger students:
1. Give each student a few post-its and write “wolfish” on a sheet of chart paper or on
the whiteboard. Explain to students that you will be building your definition of the
word wolfish.
2. Using what they remember from the play or the book as support, have students write
Virginia’s responses or behaviours that could be categorized as w
 olfish.
3. Have a class discussion using the following discussion questions, according to their
age and level of maturity.
○ What may make someone feel sad?
○

Describe a time you have felt a bit sad. Why were you sad? How did you feel
physically, in your body? What happened?

○

Describe a time you have felt v
 ery sad. Why were you sad? How did you feel
physically, in your body? What happened?

○

How do you usually treat others when you are in a bad mood?

○

Name all the ways Vanessa tries to help and cheer up her sister.

Remember to include not only what activities she offers, but also the quiet
actions such as applying patience, listening and understanding, and what
she does not do (be judgemental, get angry, belittle her).
○

How do you like to be cheered up when you are sad?

4. Provide students with the How I’m Helping handout and have students fill it out as a
class, with teacher guidance. The answer key is included as well.
5. Use the scenarios on the Let’s Try It Out to have students practice these strategies.
Consider modeling the first one out loud and the second one in pairs.
6. Closing activity: Have each student draw or write something they can do to help
someone who is sad or having a bad day on the “hand” of the handout. Post on a
class bulletin board or use to decorate a classroom wall, under the title “Helping
Hands”.
Older students:
1.

Give each student a few post-its and write “wolfish” on a sheet of chart paper or on
the whiteboard. Explain to students that you will be building your definition of the
word wolfish.
2. Using what they remember from the play or the book as support, have students write
Virginia’s responses or behaviours that could be categorized as w
 olfish.
3. Have class discussion using the following discussion questions, according to their age
and level of maturity.
○ Describe a time you have felt sad. Why were you sad? How did you feel
physically, in your body? What happened?
○

How do you usually treat others when you are in a bad mood?

○

Describe a time an activity you typically enjoyed did not feel as fun or exciting
as it used to.
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○

Describe a time you felt bored or stuck and did not seem to have the energy
you usually do. Describe how you felt. How long did you feel like this? What
happened for you to stop feeling this way?

○

What is the difference between sadness and depression?

4. Optional: Watch an educational, age appropriate video clip on depression designed
for children.
5. Ask the students to discuss how their definition of “wolfish” from their post-its and the
discussion of the questions compare to the definition from the optional video clip or
the definition below.
In general, depression is the term we use to describe a feeling of sadness,
irritability, or loss of interest in activities that the person has typically enjoyed. Most
children and youth will, from time to time, experience feelings of sadness as they
move through life. These feelings may be related to temporary setbacks, such as
receiving a bad mark, having a disagreement with friends, or not making a sports
team. Feelings of this type usually do not last long and, as children and youth
mature, they learn a range of coping strategies to deal with and adapt to such
difficulties. However, when sadness, irritability, or lack of interest are associated
with more long-lasting issues, such as sustained conflict with peers, lack of
engagement in activities, ongoing academic struggles, or difficulties at home, there
may be a need for support or intervention.
Sources: Ontario Ministry of Education. (2013). Supporting Minds: An Educator’s Guide to Promoting
Students’ Mental Health and Well-being.

6. With teacher guidance, have the class come to a common working definition of
depression.
7. As a class, recall the different ways Vanessa helped her sister when she was
struggling with her mood. Remember to include not only what activities she offers,
but also the quiet actions such as apply patience, listening and understanding, and
what she does not do (be judgemental, get angry, belittle her).
8. From the Google Slides presentation, post the suggestions of how to help someone
who is feeling down.
○ Ask for clarification & show concern.
○

Respect the emotions and reactions.

○

Show them empathy.

○

Offer ideas to help them feel better, but keep in mind that sometimes they
may just need to talk.

○ Avoid judging or taking it personally if they do not respond well.
9. Next, in pairs or small groups, have students practice helping someone who is feeling
sad/depressed using the aforementioned suggestions by using the scenarios
included in the presentation.
10. Closing activity: Have students fill out the iNeedHelp handout to consolidate their
learning.

Extension Activities
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Improv: Contrasting Characters (Cycles 2 & 3)
In the play, Virginia and Vanessa seem pretty different. Have each student imagine two
contrasting characters, perhaps in preferences, or personality traits, or hobbies, or any other
possible differences. Have each student describe the pair of characters on a strip of paper.
In pairs, students randomly draw a strip and select a scenario or location as a setting (i.e. a
vegetarian and a meat lover meet for lunch). Remind students to keep their interactions
respectful of differences and to focus on the humour in different approaches/perspectives
and misunderstandings rather than insults and character assaults.
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How I’m Helping
Ask your _ ___________ how they are ______________.
Don’t be _ ______  to talk about how you _____________.
Talk to _ _________________ about how your friends are feeling.
Ask your friend what would help them to _ _________________.
To help, you can offer to do activities they enjoy such as
____________________________________________________________________.
Don’t make them feel __________ about their feelings.
Remind them that __________________________________________.
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How I’m Helping
Answer Key

Ask your f riends how they are doing/feeling.
Don’t be s hy/scared  to talk about how you f eel.
Talk to a
 n adult about how your friends are feeling.
Ask your friend what would help them to f eel better.
To help, you can offer to do activities they enjoy such as physical activities, games,
art activities, reading, baking, etc .
Don’t make them feel bad about their feelings.

Remind them that it’s ok to not feel ok.
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Helping Hands
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Helping Hands
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iNeedHelp
Your friend is in need! They are feeling down and are reaching out to you.
Reassure them using the suggestions discussed.
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III. Cultivating Joy
OVERVIEW & PURPOSE
Students will explore positive coping strategies by developing their own B
 ag of Happy, which
they will share with the class. Individually, students will build their own B
 loomsberry by
creating their M
 y Vision Board (physical or digital). Then, using their vision board as
inspiration, students will hone their writing skills by developing a descriptive paragraph
detailing their personal M
 y Happy Place.
● Develop self-identity and improve self-efficacy in emotional regulation
● Identify individual positive coping mechanisms
● Use language to communicate and develop presentation skills
● Produce a descriptive text and improve self-expression
● Produce an individual work in the visual arts to contribute to a collective work of art

Competencies
●
●
●

English Language Arts: Uses language to communicate and to learn; Produces texts
for personal and social purposes
Cross-Curricular Competencies: Communicates appropriately; Uses creativity;
Achieve their potential; Cooperating with others
Arts Education - Visual Arts Competencies: To produce individual works in the
visual arts; To produce media works in the visual arts

MATERIALS NEEDED
●
●
●

Viewing of te Geordie Theatre’s play, V
 irginia Wolf
Virginia Wolf: Geordie Theatre’s Study Guide Google Slides presentation
Activity handouts (below)

ACTIVITY
Bag of Happy Oral Presentations
1. Initiate a class discussion on positive coping mechanisms by asking students what
they do when they are sad that might help them. Here are some ideas:
○ Who do you talk to when you are mad or sad?
○ How do your family and friends help you when you are mad? What about
when you are sad?
○ What do you wish your family and friends would do when you are sad or in a
bad mood?
○ What are some of the ways Vanessa tried to help Virginia? What tricks were
in that bag?
○ What do you do to cheer yourself up when you are having a bad day?
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○ What are some other strategies you have seen other people use?
2. Explain to students that they will be putting together their own B
 ag of Happy. They
will be presenting their positive coping mechanisms -strategies we use to deal with
bad moods or sadness- to the rest of the class by choosing objects that represent an
activity or idea that makes them happy and/or feel better.
3. Offer personal examples of such strategies or, if possible, have your own bag ready
as a model.
4. Have students complete the Bag of Happy h
 andout, perhaps for homework to give
them time to think about it.
5. Have students prepare their bag and present to the rest of the class.

My Vision Board
Initiate a class discussion about the Bloomsberry mural in the play and how that was
a strategy that worked for Virginia. Explain that imagining a happy and safe place is
an excellent coping strategy because they can return to it, mentally, when they are
having a bad day. Tell them the strategy is called visualization and that creating a
vision board can help make the visualization more effective and helpful.
2. Find and show examples of vision boards from online and explain that a vision board
is an empowering and inspirational tool that allows us to reflect on our goals and
what makes us happy, and create a tangible reminder for reference.
3. To create a vision board, have students reflect on what makes them happy and helps
them feel motivated and then search for images reflective of their thoughts and
ideas. Also, students might find inspiration by searching images first and curating the
ones that resonate. Encourage students to be original and creative; the boards
should be personalized.
● Physical vision board: students may find and print pictures online, cut pictures from
(age-appropriate) magazines, draw images or write quotes themselves.
● Digital vision board: Using G
 oogle Slides or a specific, student-friendly website, such
as C
 anva, have students search and insert images on a digital board. In addition to
images, they may add thoughts, quotes, affirmations, gifs, etc.
1.

My Happy Place Descriptive Writing
1.

Explain to students that they will be describing their Happy Place in detail, using their
vision board as an inspiration, and that it can help make that happy place feel more
real when they want to mentally return to it as a coping strategy.
2. The idea is that students be as descriptive as possible by including many details,
taking into consideration their writing level and skills.
3. Use a graphic organizer as a model to help students understand the organization of
a descriptive paragraph. Younger students may be asked to write a title and a few
descriptive sentences before illustrating their h
 appy place.
4. Have students organize their thoughts in their own graphic organizer and give each
student feedback before they complete their writing assignment.
29

My Bag of Happy
What makes me happy or cheers me up on a bad day:
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
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